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Plainfield Public Schools 

English Language Arts 

Curriculum Unit 

 

Grade/Course Kindergarten/English Language Arts 

Unit of Study Unit 3 
Pacing  5-7 weeks 

 

UNIT STANDARDS 

PRIORITY STANDARDS 
 

Reading Literature 
RL.K.2   With prompting and support, retell familiar stories, including key 
details (e.g; who, what, where, when, why, how). 
RL.K.3   With prompting and support, identify characters, settings, and 
major events in story. 
RL.K.10   Actively engage in group reading activities with purpose and 
understanding. 

 
Reading Informational 

RI.K.2   With prompting and support, identify the main topic and retell key 
details of a text. 
RI.K.10   Actively engage in group reading activities with purpose and 
understanding. 
 

Reading Foundational Skills 
RF.K.1   Demonstrate understanding of the organization and basic features 
of print. 

 RF.K.1.a   Follow words from left to right, top to bottom, and page by 
page. 

 RF.K.1.b   Recognize that spoken words are represented in written 
language by specific 
sequences of letters. 

 RF.K.1.c   Understand that words are separated by spaces in print. 
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RF.K.2   Demonstrate understanding of spoken words, syllables, and 
sounds (phonemes). 

 RF.K.2.a   Recognize and produce rhyming words. 

 RF.K.2.b.  Count, pronounce, blend, and segment syllables in spoken 
words. 

 RF.K.2.c   Blend and segment onsets and rimes of single-syllable 
spoken words. 

 
RF.K.3   Know and apply grade-level phonics and word analysis skills in 
decoding words. 

 RF.K.3.a   Demonstrate basic knowledge of one-to-one letter-sound 
correspondence by producing many of the most frequently used 
sounds of each consonant. 

 RF.K.3.c   Read high-frequency and sight words with automaticity. 
 

Writing 
W.K.1   Use a combination of drawing, dictating, and writing to compose 
opinion pieces in which they tell a reader the topic or the name of the book 
they are writing  
about and state an opinion or preference about the topic or book (e.g., My                
favorite book is….). 
 
W.K.2   Use a combination of drawing, dictating, and writing to compose 
informative/explanatory texts in which they name what they are writing 
about and supply some information about the topic. 
 
W.K.7   Participate in shared reading and writing projects (e.g., explore a 
number of books by a favorite author and express opinions about them). 

 
Speaking and Listening 

SL.K.5   Add drawings or other visual displays to descriptions as desired to 
provide additional detail. 

 
 
Language 

L.K.1   Demonstrate command of the conventions of standard English 
grammar and usage when writing or speaking. 

 L.K.1.a   Print many upper-and lowercase letters 
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 SUPPORTING STANDARDS 
 

Reading Language 
RL.K.6 With prompting and support, name the author and illustrator of a story and 

define the role of each in telling the story. 
 
RL.K.7 With prompting and support, describe the relationship between 

illustrations and the story in which they appear (e.g., what moment in a 
story an illustration depicts). 

 
Reading Informational Text 

RI.K.6 Name the author and illustrator of a text and define the role of each in 
presenting the ideas or information in a text. 

 
RI.K.7 With prompting and support, describe the relationship between illustrations 

and the text in which they appear (e.g., what person, place, thing, or idea 
in the text an illustration depicts). 

 
Writing 

W.K.6 With guidance and support from adults, explore a variety of digital tools to 
produce and publish writing, including in collaboration with peers. 

 
Speaking and Listening 

SL.K.1 Participate in collaborative conversations with diverse partners about 
Kindergarten topics and texts with peers and adults in small and larger 
groups. 

 
SL.K.1.a Follow agreed-upon rules for discussions (e.g., listening to others with  
               care   and taking turns speaking about the topics and texts under   
               discussion). 
 
SL.K.1.b Continue a conversation through multiple exchanges. 
 
SL.K.2 Confirm understanding of a text read aloud or information presented orally 

or through other media by asking and answering questions about key 
details and requesting clarification if something is not understood. 

 
SL.K.3 Ask and answer questions in order to seek help, get information, or clarify 

something that is not understood. 
 
SL.K.4 Describe familiar people, places, things, and events and, with prompting 

and support, provide additional detail. 
 
 
Language 
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L.K.1 Demonstrate command of the conventions of standard English grammar 
and usage when writing or speaking. 

 
L.K.1.b Use frequently occurring nouns and verbs. 
 
L.K.1.c Form regular plural nouns orally by adding /s/ or /es/ (e.g., dog, dogs; 

wish, wishes). 
 
L.K.1.d Understand and use question words (interrogatives) (e.g., who, what, 

where, when, why, how). 
 

L.K.1.e Use the most frequently occurring prepositions (e.g., to, from, in, out, on, 
off, for, of, by, with). 

 
L.K.5   With guidance and support from adults, explore word relationships and 

nuances in word meanings. 
 
L.K.5.a Sort common objects into categories (e.g., shapes, foods) to gain a sense 

of the concepts the categories represent. 
 
L.K.5.c Identify real-life connections between words and their use (e.g., note 

places at school that are colorful). 
 
L.K.6   Use words and phrases acquired through conversations, reading and 

being read to, and responding to texts. 
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“UNWRAPPED” District Power Standards 

DISTRICT POWER STANDARDS 
 
 
Reading Informational Text 

RI.K.2:  With prompting and support, IDENTIFY the main topic and RETELL 
key details of a text. 

               
Reading Foundations 

RF.K.3:  KNOW and APPLY grade-level phonics and word analysis skills in  
               decoding words. 

 
Writing 

W.K.2:  USE a combination of drawing, dictating, and writing to COMPOSE 
              informative/explanatory texts in which they name what they are    

                        writing about and SUPPLY some information about the topic. 
 
Language 

L.K.1:  DEMONSTRATE command of the conventions of standard English  
            grammar and usage when writing or speaking.  
 

 
 

 

“Unwrapped” Skills 
(students need to be able to do)  

“Unwrapped” Concepts 
(students need to know) 

DOK 
Levels 

POWER STANDARD:  RI.K.2  

Identify 
 
 

Retell 

main topic 
 
 
key details 

1 
 

Students Know: 

With prompting and support: 

 A main topic is what an informational text is mostly about.  
 A key detail is a piece of information that will help to understand the text.  
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Students Can: 

With prompting and support: 

 Decide which parts of an informational text are the most important.  
 Pick out the main topic of a text.  
 Retell key details of an informational text. 
 Put key details in sequential order. 

 

POWER STANDARD:  RF.K.3 

Know and apply grade level phonics and word 
analysis skills in decoding and 
encoding words 

2 
 
 

 
 
 
 

Students Know: 

 Vowels of the alphabet.  
 Five short vowel sounds.  
 Five long vowel sounds.  
 Consonant letter sounds.  
 A sound can be spelled with one or more letters.  
 How to blend letter sounds to read words 

Students Can: 

 Say the sounds of all letters. 
 Orally read decodable words. 

 

                                             POWER STANDARD:  W.K.2 

Compose Informative/explanatory texts 4 
 
 

 

Students Know: 

 Informative text conveys facts or information about a topic. 
 Explanatory text explains how something works, or how to do something. 

Students Can: 
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 Determine if details support a topic. 

 

                                            POWER STANDARD:  L.K.1 

Demonstrate  
 
 
 
Supply 

command of the conventions of 
standard English grammar and 
usage 
 
information some information about 
the topic 

3 
 
 

 
2 

 

 Unit Vocabulary Terms 

“Unwrapped” Power Standards 
Concepts 

Supporting Standards Concepts and 
Other Unit-Specific Terms  

Identify  
Main topic 
Retell 
Key details 
Decoding 
Encoding 
Compose 
Topics 
Informative/Explanatory 
Demonstrate 
Conventions 
Conversation 
Central ideas 

Illustrations 
Capitalization 
Punctuation 
Spelling  
Publish 
Author 
Illustrator 
Opinion 
Rhyming 
Syllables 
Opposites (antonyms) 
Categories 
Verbs 
Adjectives 
 
 
 
 
 
 

 

 

 

Essential Questions  Corresponding Big Ideas 

 
1. How can you get information from 

a story? 
 

 
     1. We can get information from words   
         and illustrations 
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2. If we do not know a word what are 
some things we can do to figure it 
out? 

2. We can try to sound out the letters 
to figure out the word. 

 

Unit Assessments 
 

Pre-Assessment 
Plainfield Public Schools Unit Assessment 

 
(See Appendix A) 

 

Post-Assessment 
 

 
Unit Assessment 

 
Essential Questions Post-Assessment 

 
(See Appendix B) 

 
 

Scoring Guides and Answer Keys 

 
See Unit Assessment Planner 
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Engaging Scenario 

 
Do you love animals?  If you do, I have some great news for you!  
National Geographic Kids magazine is looking for young authors to give them information 
about animals.  They may even want to publish your work in their magazine. We will 
research our favorite animal and have lots of information to share. This is going to be a 
real adventure as we explore facts about our animal.  Maybe we will even see our favorite 
animal featured in their next issue!   
 
 
 
 

 

Performance Task Synopses 

 
Task 1:  Select Our Favorite Animal  

 Make a tally chart of the students’ favorite animals. 

 Vote to choose the animal you will write about 
 

Task 2:  Complete a Research Journal of Facts 

 Using pictures and words to tell about the animal. 
 

Task 3:  Design 

 Design a poster to illustrate the information you learned about our favorite animal 
 

Task 4:  Presenting Posters 

 Explain your posters to your classmates 
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Performance Task # 1 
In Detail 

 
Power Standards: 
 
Language 
         L.K.1 
Reading Foundations 
         RF.K.2   
 
Supporting Standards:  SL.K.1, SL.K.3, SL.K.4  
 
*Note to teacher: This unit allows you the opportunity to explore a subject in depth. You may 
wish to incorporate social studies (where the animals are found), science, music, art, and 
other cross-disciplinary subjects into this theme. 
 
TASK 1 Detailed:  Select Our Favorite Animal.  Students we are going to have a class 
discussion about animals.  Today I am going ask you to think about your favorite animal.  We 
need to pick one favorite animal for the entire class to write about for National Geographic.  
After our conversation we are going to vote and record our choices on a Class Tally Chart.  
Then we can count the votes to pick our favorite class animal.   
 

 Let’s brainstorm some of our favorite animals with our groups. (allow groups to 
discuss various animals). Remember to use the rules for good conversations. (e.g. 
taking turns talking and listening and asking questions when necessary) 

 Give students a piece of paper and have them sketch or write about the animal they 
would choose to investigate 

 Now it is time to share with the whole class. Allow each group to report out some 
animals they would like to learn more about.  Chart their responses. Be sure to have 
students explain why they selected their chosen animal. 

 As an extension you may wish to group the animals (animals on a farm, animals in a 
jungle, in a zoo, or animals we have as pets) 

 Have students vote on the animal they would like the entire class to research. Use a 
tally chart to record their votes. 
 
 
 
 

 
Lesson Suggestions to Support Task 1 
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 Say a single-syllable word with a one- or two-second pause between phonemes.  

Then ask students what word the sounds make.  For example, /r/ /oa/ /d/ makes road.  

Or conversely, say the word (road) and ask students to segment it into sounds (/r/ /oa/ 

/d/). 

 

 Use Elkonin boxes to help small groups of students segment words into phonemes 

(sounds): 

 

1. Decide whether you will work with words having two or three phonemes. 

 

2. Gather pictures of words having that number of sounds.  (Old phonics 

workbooks can be of use in this regard.)  For example, if you are working with 

words that have three phonemes, you might collect a picture of a “cake,” a 

“box,” a “pool,” and so on. 

 

3. Give each student the appropriate two-or three-section elkonin box template 

and as many chips (bingo chips, pennies) as there are sounds in the words 

you’ll ask them to segment.  (See the online resources at 

www.corwin.com/thecommoncorecompanion for the templates; laminate them 

for endurance.) 

 

4. Lay one picture on the table at a time, saying its name.  Then ask students to 

repeat the word slowly and slip a chip into a box (following the left-to-right 

arrow) for each sound they hear. 

 

To help students blend and segment onsets and rimes in single-syllable spoken 

words: 

 Check out the list of Wylie and Durrell’s 37 dependable rimes in the online resources 

(at www.corwin.com/thecommoncorecompanion).  This list will be helpful when you 

are working with phonemic awareness (this standard) and phonics (Foundational 

Skills Standard 3) activities. 

 

 Teach students the Humpty Dumpty nursery rhyme.  Ask them to be the “king’s men 

(and ladies)” and try to put Humpty Dumpty (the onsets and rimes) together again.  

This is similar to the “Tortoise and Hare” activity described above, but this time, use 

onsets and rimes instead of individual phonemes.  And instead of having students 

sound out each phoneme (e.g., /b/ /a/ /t/), emphasize and differentiate instead the 

sound of onset (/b/) from the entire rime (/at/). 

 

http://www.corwin.com/thecommoncorecompanion
http://www.corwin.com/thecommoncorecompanion
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 Sitting at the meeting area, divide the class into two groups – one responsible for 

providing the onset and the other the rime.  Say a word, such as pop.  Have the onset 

group say, “The onset of pop is /p/.”  Then have the rime group say, “The rime of pop 

is /op/.”  Repeat this with several other words. 

 

To help students demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking: 

 Cultivate an environment of respect and wonder relative to language, one that invites 

students into language instead of inspiring fear of it. You can do this by bringing in 

real-world writing that captures the power of language to entertain us, engage us, 

shape our thinking, and convey ideas. 

 

 Consider these points when deciding or following through on a model for teaching 
grammar conventions: 
 

1. Keep a list of conventions you need to teach by the end of the year close at hand, 
and refer to it when planning lessons and at the start of each day. 
 

2. Recognize that one or two isolated lessons on and given convention will not lead to 
mastery.  Look for multiple opportunities within each day and week to teach and 
reinforce language conventions in authentic, contextually sound ways.. 

 

3. Give students opportunities to apply what they’re learning about language 
conventions to their reading and written pieces.  Acknowledge that neither explicit 
instruction nor independent practice alone does the job—students need both. 

 

4.  

 Look for evidence as you confer with students or observe them that they’re 
transferring the language conventions you’re teaching into their written and oral 
communication, and recognize that it will take multiple exposures over time and a 
great many opportunities for them to apply the conventions on their own.  Teach and 
reteach as often as necessary. 
 

 Provide students access to online grammar games that allow them to practice 
targeted language conventions. 
 

 Read aloud books that focus on specific language conventions.  For example, the 
Word Fun series by Michael Dahl (e.g., If You Were a Noun, If You Were an 
Adjective) provides enjoyable introductions to a range of grammar conventions. 
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To help your English language learners, try this: 

 

 Confer regularly with students on their writing to both demonstrate the proper use of 
language conventions and assess how they’re doing.  Remember that students 
learning English will acquire the conventions at their own pace, and not in any given 
order that you teach them.  However, consistent conferring about conventions will 
support students while they acquire English.  Be sure to teach only one convention at 
a time, and then meet again to follow up. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Performance Task # 2 
In Detail 
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Performance Task # 1 Scoring Guide 

 
4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
contributed 
additional 
information 
about their 
favorite 
animal 

 Student 
participated in the 
group discussion 

 Student 
explained why 
they selected 
their chosen 
animal to 
investigate 

 Student used 
proper 
conventions of 
language when 
explaining about 
the animal they 
selected 

 Spelling of animal 
is phonetically 
correct 

 Meets _2__ of 
the “Proficient” 
criteria 

 

 Meets fewer than 
_2_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
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Power Standards: 
 

Reading Informational Text 

RI.K.2 

Reading foundational Skills 

RF.K.3 

Writing 

W.K.2 

Supporting Standards 
 

RI.K.7, RI.K.10, W.K.7, W.K.8, SL.K.2, SL.K.5 
 

Note to teacher:  You will read several books on the selected animal throughout the week 
(or show videos). Students can keep a kid-friendly research journal, to jot down new 
learning. Provide frequent opportunities for students to turn and talk and at the end of 
each book/video allow students to share something new they learned and record it in the 
research journal. 
 
TASK 2 Detailed:  Complete a Research Journal.  Students we are going to read 
several books about ____________ (animal).  As I am reading, we will stop and jot 
important information about _____________ (animal).  
 

 Remember to listen for important information about: 

 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #1 

21st Century Learning Skills 
Specific to Task #1 

 
K.MD.B.3 
 
 

 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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o What ______  looks like 
o What  ______ eats 
o Where ________ lives 

 
 
 
 
 
 
 
 
 
 
 

 
 

Lesson Suggestions to Support Task 2 

To help students know and apply grade-level phonics and word analysis skills in 

decoding words: 

 Provide systematic, explicit phonics instruction from a research-based resource. 

Use Orton-Gillingham methods daily. 

 

 Make the point to students that understanding phonics will help them read all their 

favorite books on their own.  See it through this comprehension lens too, so that 

you gear your phonics instruction toward an emphasis on automatic word 

recognition.  Why? Brain research has proven that we have a limited amount of 

capacity in our working memory, and so if we use it for one thing, it’s not available 

for another.  When students can’t read words automatically and have to spend 

loads of time working on identifying words, they’re using their brain capacity on 

letter sounds and don’t have it available to make sense of the author’s message.  

This is why it’s critical that, early on, students learn a large bank of sight words – 

that is, words they can recognize automatically.  (Sight words are discussed in 

more depth in Foundational Skills Standard 4, fluency.) 

 

 Make the cloze procedure a standard practice in your classroom.   

 

 

 Leverage phonics skills with writing.  One of the most powerful ways to teach and 

have students practice connecting sounds to letters and letter combinations is 

through writing.  When students write, they’re using and consolidating the very 

same sound and letter combinations you’re teaching in reading.  A writing center 
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stocked with paper and colored markers can be the hub of short, student-generated 

books; as a class, write fun phonics-laced books (e.g., “That cat sleeps in the sun”; 

“That cat isn’t thin but he sure isn’t fat”). 

 

 Trust that students can, in fact, read unfamiliar words without knowing all the 

letters.  The trick, of course, is that the word is embedded in a meaningful context.  

When it is, students can use the meaning of the sentence or text as a whole and 

their knowledge of English syntax to figure out the word.  When they have daily 

opportunities to read just-right texts, they eventually learn the sounds that 

correspond with different letters and spelling patterns. 

 

 Analyze words for their roots and affixes.  This not only helps students figure out 

the meanings of words; it also helps them identify words.  Use an online search 

engine to search “word roots and affixes games for kids” to find helpful lists and fun 

games to play with students. 

 

To help our English language learners, try this: 

 Children learning English need explicit instruction in letters and the sounds they 

make when combined; thus, these students benefit from a comprehensive phonics 

resource.  However, they also need exposure to many books with large numbers of 

sight words to put the phonics in context.  Have them illustrate and write a simple 

story that uses the letter/sound combinations you are working on. 

 

 In small groups made up of only English language learners, provide “play” time with 

letter cards, word cards, and pocket charts.  Students can create words and work in 

pairs or teams to sound them out together.  You can use onset and rime lists, root 

words and common prefixes, and suffixes and words from patterned texts that 

students are familiar with.  Working in this way with groups composed exclusively of 

English language learners gives students supportive “risk-free” group time to play 

with the language and sounds. 

 

To introduce students to informative/explanatory texts: 

 Begin by defining the terms.  You might say something like, “Informative and 

explanatory are pretty fancy words, but let’s make them simple.  Informative texts 

inform and explanatory texts explain.  They are very much alike in their purposes.  

For example, a newspaper informs us about today’s news; I inform you about class 

rules.  What do you do when you are teaching a friend how to play a game?  You 

explain it, right?  So as we read informative/explanatory texts, remember they are 

focused on information, and explaining it.” 
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 Provide numerous examples of published informative/explanatory texts weeks 

before you ask students to write, calling attention to the introductions, key ideas or 

points, organization, graphics, and endings.  This will give you opportunities to 

acquaint students with the features they will need to know when they plan and write 

in this genre. 

 

 As you read texts aloud, ask students to determine the author’s purpose.  Make a 

chart (then post it and add to it throughout the year).  For example, they might 

decide that Nicola Davies’s purpose in Big Blue Whale is for readers to know how 

amazing blue whales are, or that Roma Gans wrote Let’s Go Rock Collecting to 

encourage young readers to collect rocks on their own. 

 

 As you discuss these texts, point out illustration techniques such as pictures (both 

illustrations and photographs), pictures with captions, maps, and diagrams.  Give 

students the opportunity to recognize how each technique helps convey 

information. 
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Performance Task # 2 Scoring Guide 

 
 

4 3 
 

2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
completed 
graphic 
organizer 
independently 

 All letters are 
written 
correctly 

 Graphic 
organizer has 
more than 2 
key details 

 Student 
identified at 
least 3-4 key 
details in their 
research 
journal from 
text 

 Student 
applied grade 
level phonics 

 Many letters 
are written 
correctly 

 Student used a 
combination of 
drawing, 
dictating, or 
writing in which 
they supplied 
some 
information 
about the topic. 

 Meets _4__ of the 
“Proficient” criteria 

 

 Meets fewer than 
_4_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

 



20 
 

 
 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #2 

21st Century Learning Skills 
Specific to Task #2 

 
5.3.P.A.1 
5.3.P.A.2 
5.3.2.B.2 
5.3.P.C.1 

 

 

 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Performance Task # 3 

In Detail 

 
Power Standards: 
 

Reading foundational Skills 

RF.K.3 

Writing 

W.K.2 

 
Supporting Standards 
 
 W.K.7,  SL.K.5 
 
 

 
 
TASK 3 Detailed:  Design a Poster.  Students you are going to design a poster about 
____________ (animal).   You will use your research journals to help you design your 
posters.   
 

 Remember to include the following information about __________ (animal): 
o What ______  looks like 
o What  ______ eats 
o Where ________ lives 
o A picture of _______ 
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Performance Task # 4 
In Detail 

 
 
 
 
 
 
 
 
 
 
 
 

 
Lesson Suggestions to Support Task 3 

 Allow students to draw or illustrate facts and details about their topics, and label 

them.  Then provide predictable frames for them to continue adding details (e.g., 

“Elephants live…,” “Elephants eat…,” and so forth). 

 

 Select three or four examples of informative/explanatory books or articles and flag 

particular pages that could serve as models or easy formats for students’ entire 

pieces (e.g., “Five Fabulous Facts About __________”; question-and-answer 

formats; a single, detailed drawing with labels all around it; or cutout photographs 

and captions.). 

 

 Model writing an informative/explanatory piece with the entire class.  This will help 

students envision what’s expected of them.   

 

 

 
Performance Task # 3 Scoring Guide 

 
4 3 

 
2 
 

1 
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 All 
“Proficient” 
criteria plus: 

 Student 
completed 
poster 
independently 

 All letters are 
written 
correctly 

 Poster has 
more than 2 
key details 

 Student 
completed 
poster with 
teacher 
support 

 Student 
identified 
main topic 
on poster 

 Student 
identified 2 
key details 
on poster 
from graphic 
organizer 

 Student 
applied 
grade level 
phonics 

 Many letters 
are written 
correctly 

 Student 
drew a 
picture of 
the animal 
on the 
poster 
 

 Meets _5__ of the 
“Proficient” criteria 

 

 Meets fewer than 5_ 
of the “Proficient” 
criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
 

Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 

 
 
 
 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #3 

21st Century Learning Skills 
Specific to Task #3 
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Power Standards:    
 
Language 
 

L.K.1 
 
 
Supporting Standards:   
 

RI.K.7, RI.K.10,SL.K.1.a, SL.K.3 
 
 
Task 4 Detailed:   Presenting Posters.  Everyone did such a terrific job on their posters!  
It would be fun to share all this information so now we are going to present and explain our 
posters to our classmates.  Try to use your best speaking and listening skills when it is your 
turn to present your poster.  Also, remember to follow the agreed-upon rules for 
discussions, such as listening to others and taking turns speaking.  
 
 
 
 
 

 

Lesson Suggestions to Support Task 4 

 
5.3.P.A.1 
5.3.P.A.2 
5.3.2.B.2 
5.3.P.C.1 
 
 

 Check all those that apply for each task:  
 

√ Teamwork and Collaboration 

❑ Initiative and Leadership 

√ Curiosity and Imagination 
√ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 

❑ Accessing and Analyzing Information 

❑ Other 
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To help students demonstrate command of the conventions of standard English 

grammar and usage when writing or speaking: 

 Cultivate an environment of respect and wonder relative to language, one that invites 

students into language instead of inspiring fear of it. You can do this by bringing in 

real-world writing that captures the power of language to entertain us, engage us, 

shape our thinking, and convey ideas. 

 

 Model the virtue of correctness when addressing students orally and in writing.  
Every handout, every class e-mail, and every homework assignment should be an 
exemplar of clarity and correctness. 
 

 Expose students daily to an array of texts in which language is used clearly and 
correctly.  Put some of these texts on a chart or whiteboard so that students can see 
how published authors use grammar and conventions to their best effect.  It’s also 
fun to expose students to texts that drive home the importance of grammatical 
conventions in a playful and lighthearted way, as in Robin Pulver’s Nouns and Verbs 
Have a Field Day. 
 

 Consider these points when deciding or following through on a model for teaching 
grammar conventions: 
 

5. Keep a list of conventions you need to teach by the end of the year close at hand, 
and refer to it when planning lessons and at the start of each day. 
 

6. Recognize that one or two isolated lessons on and given convention will not lead 
to mastery.  Look for multiple opportunities within each day and week to teach and 
reinforce language conventions in authentic, contextually sound ways. 

 

7. Recognize that language conventions are learned best when students experience 
them initially within the context of a text you’re reading with them, so that they see 
firsthand their role in conveying meaning.  Teach the conventions explicitly, and 
then design multiple lessons to reinforce or elaborate on the conventions. 

 

8. Give students opportunities to apply what they’re learning about language 
conventions to their reading and written pieces.  Acknowledge that neither explicit 
instruction nor independent practice alone does the job—students need both. 

 

 

 Look for evidence as you confer with students or observe them that they’re 
transferring the language conventions you’re teaching into their written and oral 
communication, and recognize that it will take multiple exposures over time and a 
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great many opportunities for them to apply the conventions on their own.  Teach and 
reteach as often as necessary. 
 

 Provide students access to online grammar games that allow them to practice 
targeted language conventions. 
 

 Read aloud books that focus on specific language conventions.  For example, the 
Word Fun series by Michael Dahl (e.g., If You Were a Noun, If You Were an 
Adjective) provides enjoyable introductions to a range of grammar conventions. 
 

 

 
 
 

 
Performance Task # 4 Scoring Guide 

 
4 3 

 
2 
 

1 

 All 
“Proficient” 
criteria plus: 

 Student 
presented 
independently 

 Student 
demonstrated 
command of 
the 
conventions of 
English 
grammar 
when 
speaking 

 Student 
listened to 
others during 
presentations 

  Student 
asked and 
answered 
questions in 
order to get 
information or 
clarify 
something not 
understood  

 Student 
presented with 

 Meets _3__ of the 
“Proficient” criteria 

 

 Meets fewer than 
_3_ of the 
“Proficient” criteria 

 Task to be repeated 
after re-teaching 

 Comments: 
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teacher 
support 

 
Key 

4 = Exceeding the Standards 

3= Meeting the Standards 

2= Approaching the Standards 

1= Below Standard 
 
 
 
 
 
 

 

Interdisciplinary Connections and 
Related Power Standards 

Specific to Task #4 

21st Century Learning Skills 
Specific to Task #4 

SL.K.6  Check all those that apply for each task:  
 

√ Teamwork and Collaboration 
√ Initiative and Leadership 

❑ Curiosity and Imagination 

❑ Innovation and Creativity  

❑ Critical thinking and Problem Solving 

√ Flexibility and Adaptability 
√ Effective Oral and Written Communication 
√ Accessing and Analyzing Information 

❑ Other 
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Differentiation Strategies 

(Additional Supports + 
Enrichment) 

Intervention Strategies 
 

Specially Designed 
Instruction for 

Special Education 
Students 

Strategies for 
English Language 

Learners 

-Powerful questioning 

 Emphasis on higher-
order thinking skills 

 Appropriate wait time 
 Engage broad cross-

section of students in 
every questioning activity 

 Vary questioning 
strategies 

 
Close reading 

 Before introducing a text, 
identify the main idea or 
message 

 During a lesson or while 
conferring, be sure to 
give students sufficient 
time to consider the 
questions  

 Use a text or passage 
that is brief enough to be 
read more than once 

 Model close reading by 
thinking aloud as you 
examine a text’s words, 
sentence structures, and 
other details 

 

Help students participate in 
conversation 

 Co-construct with 
students a chart of 
speaking and listening 
norms they should try to 
follow 

 Teach explicitly what it 
means to be a good 
listener by modeling for 
students 

 Whenever possible have 
students sit in a circle at 
the meeting area 

 Provide many 
opportunities for student 
to practice their 

-Think Alouds 

 Students read text 
aloud as they pause 
to discuss what was 
read 

 Students determine 
the author’s central 
message and main 
topic 

 Students point out 
the details – words, 
sentences, and 
illustrations that 
helped with 
reasoning and 
inferring 

 
-Think-Pair-Share 

 Give each student an 
opportunity to think 
prior to forming an 
opinion/response 

 Allow each student 
an opportunity to 
share ideas 
 

Multiple and flexible 
grouping opportunities: 

 Partners 

 Independent 

 By interest 

 By learning style 

 Teacher-assigned 

 Small groups of 5 or 
less 
 

-Accommodate learning style 
preferences 

 Provide increased 
opportunities to use 
learning style 
preferences 

 Address learning  
modalities (e.g., 

-Review IEP in order to 
develop specific 
interventions and 
strategies for students 
with special needs 
 
 
-Make modifications 
according to IEP: 

 Match process 
to learning style 

 Modify quantity 
of work 

 Dictation 

 Extended time 

 Scaffold 
information 

 Accessible texts 
 
-Create a safe 
environment for 
learning by employing 
effective motivational 
techniques 

 Provide an 
environment 
that is free of 
distracting 
stimuli 

 Divide 
instruction into 
short, 
sequential 
steps and 
provide time for 
student to break 
away from task 

 Modify task to 
address 
learning style   

 Provide 
consistent 
reward system 

-Make certain that 
students understand 
the academic 
vocabulary you’re 
using 
 
 
-Have students work 
in small groups to 
practice sharing  main 
ideas and details 
orally from nonfiction 
text 

 Use pictures 
as prompts to 
help them 
describe the 
main topics 
and supporting 
details 

 Point to the 
text as 
appropriate to 
show where in 
the text the 
information is 
present 
 

-In small groups, 
provide “play” time 
with letter cards, word 
cards, and pocket 
charts 

 Students can 
create words 
and work in 
pairs or teams 
to sound them 
out together 

 Allow “risk-
free” group 
time to play 
with the 
language and 
sounds 
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conversational skills by 
having them talk about 
what they’re 
learning throughout the 
day 

Tiered assignments 

 Modify basic content to 
provide students with 
tiered assignments 

 Design learning tasks at 
different levels of 
complexity according to 
students’ readiness 
levels 

 

visual, auditory, 
kinesthetic, tactile, 
smell, taste) 

 Evaluate teaching 
style 

 
 
 

-Allow students to 
draw or illustrate facts 
and details about their 
topics, and label them 

 Provide 
predictable 
frames for 
them to 
continue 
adding details 
(e.g., 
“Elephants 
live………,” 
“Elephants 
eat…….,” 
etc. 

 

 

 

 

 

 

 

Instructional Resources and Materials 
 

Physical Technology-Based 

 
Wonders Resources: 

Favorite animal 

 

Reading/Writing Workshop: 

Unit 1: On the Move 22-23, We Can 
26-37, Readers to Writers 38-39 

Unit 2: We Like Tam! 26-31 

Unit 3: Tim and Nan 32-37 

Unit 7: Amazing Animals 4-5, Animal 
Pals 18-19, I Hug Gus! 22-29, 
Readers to Writers 30-31 

 

http://kids.nationalgeographic.com/kids/animals/ 
 
http://a-z-animals.com/animals/ 
 
http://kids.nationalgeographic.com/kids/animals/creaturef
eature/  
 
http://www.kidsites.com/sites-edu/animals.htm 
  
Lesson Extension ideas:  
http://www.discoveryeducation.com/teachers/free-lesson-
plans/animal-alphabet.cfm 
  
(a-z alphabet book-students make)  
http://www.education.com/activity/article/shoebox-habitat/ 
 (habitat diorama) 

http://kids.nationalgeographic.com/kids/animals/
http://a-z-animals.com/animals/
http://kids.nationalgeographic.com/kids/animals/creaturefeature/
http://kids.nationalgeographic.com/kids/animals/creaturefeature/
http://www.kidsites.com/sites-edu/animals.htm
http://www.discoveryeducation.com/teachers/free-lesson-plans/animal-alphabet.cfm
http://www.discoveryeducation.com/teachers/free-lesson-plans/animal-alphabet.cfm
http://www.education.com/activity/article/shoebox-habitat/
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Literature Big Books: 

Pouch! 3-34 

Please Take Me for a Walk 2-35 

Rain 2-32 

ZooBorns! 3-33, 34-37 

The Birthday Pet 4-32, 33-38 

Panda Kindergarten 4-33, 34-37 

Animals in the Park 1-33 

 

 Non-fiction animal books 

 

Reading/Writing Workshop: 

Unit 1: On the Move 22-23, We Can 
26-37 

Unit 2: We Can See! 14-19 

Unit 5: Ed and Ned 22-29 

Unit 7: Amazing Animals 4-5, A Pup 
and a Cub 8-15, Readers to Writers 
16-17, Home, Sweet Home! 32-33, 
Readers to Writers 44-45 

Unit 9: Look! A Home! 36-43 

 

Literature Big Books: 

Pouch! 35-41 

ZooBorns! 3-33 

Bear Snores On 35-40 

Panda Kindergarten 4-33, 34-37 
 
Suggested Titles: 
 
Actual Size by Steve Jenkins 
 
Amazing Animal Alphabet by Brian 
Wildsmith 
 
Biggest, Strongest, Fastest by Steve 
Jenkins 
 
Chickens Aren’t the Only Ones by 
Ruth Heller 
 

 
http://www.preschoolrainbow.org/animal.htm 
 (fun ideas to extend animal theme)  
 
 
 
 
 
 

http://www.preschoolrainbow.org/animal.htm
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Elephants Swim by Linda Capus 
Riley  illustrated by Steve Jenkins 
 
Encyclopedia of Animals by DK 
Publishing 
 
Jungle Jack Hanna’s Safari 
Adventure by Scholastic 
 
Living Color by Steve Jenkins 
 
National Geographic Animal 
Encyclopedia by Lucy Spelman 
 
National Geographic Book of Animal 
Poetry by J. Patrick Lewis 
 
National Geographic Kids 125 True 
Stories of Amazing Animals by 
National Geographic Kids 
 
The Animal Book by Steve Jenkins 
 
The Great Kapok Tree:  A Tale of 
the Amazon Rain Forest 
By Lynne Cherry 
 
Zoo by Gail Gibbons 
 
Zoo Animals by Brian Wildsmith 
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Learning Activities to Support Tasks 

. 

 Have students identify the main topic of an informational text and recall key supporting 
details. 
         -Help students understand that by looking at the title and the front and back cover 
          illustrations, readers can get a general sense of what a text is about. 
         -Direct students to play close attention to section titles, words in bold, and  
          illustrations before, during, and after they read. 
         -Help students identify words that are repeated frequently, since these often refer 
          to the key details that author wants the readers to know. 

. 

 As you discuss these texts, point out illustration techniques such as pictures (both 
illustrations and photographs), pictures with captions, maps, and diagrams.  Give 
students the opportunity to recognize how each technique helps convey information. 
 

 Build background knowledge by aligning the writing topics with books/topics you’ll be 
reading aloud and using in shared reading, guided reading, online resources, and field 
trips. 

 Model writing an informative/explanatory piece with the entire class.  Provide instruction 
on how to do each of the following: 
          -Introduce a topic and decide on the key points to include 
          -Use facts and definitions to develop points 
          -Organize their writing 
          -End their pieces 
          -Illustrate their texts effectively 

 Provide systematic, explicit phonics instruction from a research-based resource 
(consider Orton-Gillingham, Gay Su Pinnell & Irene C.Fountas Phonics Lessons) 

 When using authentic texts to introduce a particular phonics element, teach from the 
whole to the parts.  Begin a phonics lesson by appreciating the whole book and then 
move to the sentence, then from the sentence to the word, and then from the word to 
the letter combinations and letters. 

 Make the cloze procedure a standard practice in your classroom.  A cloze procedure is 
an exercise, test, or assessment consisting of a portion of text with words removed,  
where the participant is asked to replace the missing words.  Cloze tests require the 
ability to understand context and vocabulary in order to identify the correct words or 
type of words that belong in the deleted passages of a text. 
Ex.  Today, I went to the ____________ and bought some milk and eggs.  I knew it  
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        was going to rain, but I forgot to take my ___________, and ended up getting 
        wet on the way.  

 Expose students daily to an array of texts in which language is used clearly and 
correctly.  Put some of these texts on a chart or whiteboard so that students can see 
how published authors use grammar and conventions to their best effect. 
 

 

RI.2 

To have students determine the central ideas, message, or main topic of the text: 

 Make talking about the central or main message (literature) and main topic 

(informational) a routine part of what you do when you read aloud to students or confer 

with them. 

 

 Think aloud about how you determine the author’s central message and main topic, 

and point out the details – words, sentences, and illustrations – that helped you reason 

and infer. 

 

 Share big books or enlarged texts with students and have them participate in figuring 

out the author’s central message or main topic by attending to specific words, phrases, 

and images in the text. 

 

 Plan lessons that demonstrate how the illustrations in both literature and informational 

text help readers figure out and elaborate on the central message or main topic.  

Repeat similar lessons throughout the year in which students study illustrations to 

glean information. 

 

 Guide students to consider how the title, headings, pictures/captions, and bold words in 

an informational text help readers figure out the main topic, pointing out to students 

when the author plainly states the main idea in a paragraph’s first sentence and other 

places. 

 

To have students analyze the development of the central message: 

 Help students to recognize that focusing on the elements of story grammar (i.e., 

character, setting, problem, main events, and resolution) is one of the most effective 

ways to determine how a story is developing.  Use a story grammar graphic organizer 

to illustrate this point (www.corwin.com/thecommoncorecompanion).  

 

 Give students regular practice in thinking and talking about the main character in a 

story they’re reading on their own.  For example, they might think about the problem 

that character has, how other characters support the main character or stand in his or 

http://www.corwin.com/thecommoncorecompanion
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her way, and how the main character eventually solves the problem or resolves the 

conflict.  

 

To have students retell or recount stories, including fables and folktales: 

 As you read aloud, introduce students to different types of stories, such as realistic 

stories, adventure stories, graphic novels, folktales, and fantasy stories.  Give students 

opportunities to discuss them and then compare and chart the attributes of the different 

types. 

 

 After a story has been read a couple of times, demonstrate how to retell/recount it.  

First, explain that a retell/recount involves an opening statement, followed by key 

events listed in sequential or chronological order, and a conclusion.  Have students 

practice retelling/recounting stories orally by working with partners and then sharing 

with the class. 

 

 Engage students in an activity called “Story Bookends,” in which a story is read aloud 

and then students decide on the problem the main character is experiencing (the left 

bookend) and the resolution (the right bookend).  Two students then illustrate the 

bookends on separate pieces of chart paper.  Next, engage the entire class in a 

discussion of the “events” that should go in the middle, and ask for volunteers to 

represent or stand in for each “event.”  Line up the students representing the two 

“bookends” and the “events” in the front of the classroom in chronological order and 

have them describe how the problem is resolved. 

 

 

 

 

To help your English language learners, try this: 

 Bring in actual bookends (realia) to help make the “Story Bookends” activity more 

concrete. 

 

 Make certain that students understand the academic vocabulary you’re using, such as 

the terms main character, problem, and resolution. 

 

 Have students work in small groups to practice retelling stories orally.  Use pictures as 

props to help students’ retellings.  Encourage students to act out the stories. 
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 Have students work in small groups to practice sharing main ideas and details orally 

from nonfiction text.  Use pictures as props to help them describe the main topics and 

supporting details, pointing to the text as appropriate to show where in the text the 

information is presented. 

 

RF.3 

Considering the expansive nature of this standard – that is, it addresses all of the phonetic 

elements students need to know in K-2 classrooms – we provide some broad instructional 

principles and practices that apply to all of these phonetic elements, rather than addressing 

each element individually. 

 

To help students know and apply grade-level phonics and word analysis skills in 

decoding words: 

 

 Make the point to students that understanding phonics will help them read all their 

favorite books on their own.  See it through this comprehension lens too, so that you 

gear your phonics instruction toward an emphasis on automatic word recognition.  

Why? Brain research has proven that we have a limited amount of capacity in our 

working memory, and so if we use it for one thing, it’s not available for another.  When 

students can’t read words automatically and have to spend loads of time working on 

identifying words, they’re using their brain capacity on letter sounds and don’t have it 

available to make sense of the author’s message.  This is why it’s critical that, early on, 

students learn a large bank of sight words – that is, words they can recognize 

automatically.  (Sight words are discussed in more depth in Foundational Skills 

Standard 4, fluency.) 

 

 

 

 

 In addition to your standardized method of assessing students’ knowledge of letter 

sounds, examine students’ writing for what they know and need to learn. 

 

To help our English language learners, try this: 

 Children learning English need explicit instruction in letters and the sounds they make 

when combined; thus, these students benefit from a comprehensive phonics resource.  

However, they also need exposure to many books with large numbers of sight words to 
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put the phonics in context.  Have them illustrate and write a simple story that uses the 

letter/sound combinations you are working on. 

 

 In small groups made up of only English language learners, provide “play” time with 

letter cards, word cards, and pocket charts.  Students can create words and work in 

pairs or teams to sound them out together.  You can use onset and rime lists, root 

words and common prefixes, and suffixes and words from patterned texts that students 

are familiar with.  Working in this way with groups composed exclusively of English 

language learners gives students supportive “risk-free” group time to play with the 

language and sounds. 

 

W.2 

To introduce students to informative/explanatory texts: 

 

 As you discuss these texts, point out illustration techniques such as pictures (both 

illustrations and photographs), pictures with captions, maps, and diagrams.  Give 

students the opportunity to recognize how each technique helps convey information. 

 

To help students find a topic to write about: 

 Observe students during reading time and see which topics they like.  For example, if 

you notice students going for the books on sharks or space, gather texts on those 

topics.  Put each collection (even three or four books and articles for starters) in a 

labelled plastic bag or book basket so students have access to these sets. 

 

 

To teach students to write an informative/explanatory text: 

 Model writing an informative/explanatory piece with the entire class.  This will help 

students envision what’s expected of them.  Provide instructions on how to do each of 

the following: 

 

 Introduce a topic and decide on the key points to include: 

 

 

o Share examples of nicely narrowed topics to get across to students that “bite-size” 

topics (e.g., how kangaroos feed their young) make for more manageable writing.  

Have students work collaboratively on a nonfiction alphabet book using a topic 
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about which students are passionate.  After considerable brainstorming to identify 

concepts within the topic that fit with each letter of the alphabet, have each student 

volunteer to be responsible for writing a brief, several-sentence piece about a 

single letter/word.  Assemble all 26 entries (with illustrations) into a class book. 

 

o Share with students a poster-size example of an informative/explanatory text.  After 

they’ve identified the topic, have them point out (and mark with sticky notes) some 

of the key facts and details.  Keep a class chart posted on the wall and record how 

authors communicate details through the use of sensory language, comparisons, 

bold print, and dates and numbers. 

 

 Use facts and definitions to develop points: 

 

 

o Call students’ attention to how authors sometimes include definitions within the 

body of a text itself to explain important words or concepts.  Such a definition is 

often explicitly stated within the same sentence as the important word – as a 

phrase alongside the word – or in the sentence directly following. 

 

. 

 

 

 

 

 

To help your English language learners, try this: 

 Allow students to draw or illustrate facts and details about their topics, and label them.  

Then provide predictable frames for them to continue adding details (e.g., “Elephants 

live…,” “Elephants eat…,” and so forth). 

 

 Select three or four examples of informative/explanatory books or articles and flag 

particular pages that could serve as models or easy formats for students’ entire pieces 

(e.g., “Five Fabulous Facts About __________”; question-and-answer formats; a 

single, detailed drawing with labels all around it; or cutout photographs and captions.). 

 

 Talk with students about how to “bookend” their work with an opening and closing 

sentence.  Bring in actual bookends to illustrate what you mean. 
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